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CURRICULUM INTENT STATEMENT:
At TWS the curriculum is designed so that it builds on children's prior learning, provides hands on and enriching experiences, allows the children to develop aspirations, resilience and independence and become articulate, creative individuals.
Every child is recognised as a unique individual. We celebrate and welcome differences within our school and the local and wider community. We are respectful of everyone. We provide a creative and linked curriculum that enables children to make connections, embed learning and build on their knowledge. Children are given opportunities outside of the National Curriculum that enhances and enriches their learning, giving them real life experiences and allowing them to think in enterprising ways.
We believe that childhood should be a happy, investigative and enquiring time where there are no limits to curiosity and there is a thirst for new experiences and knowledge.
Children will leave Thomas Willingale School and Nursery with high aspirations and a strong sense of belonging, they will have the confidence and skills to articulate themselves, make decisions, make connections and self-reflect enabling them to be lifelong learners.

	Curriculum Drivers

	Oracy
To ensure all children have the skill set to be able to express and articulate themselves accurately, confidently and fluently so that they are able to take on any challenge.
	Environment/Community
Our children will play an active part in the local and wider community, utilising our rich surroundings within their learning and supporting how our community develops.
	Independence
Through engaging and inspiring learning that we provide, we want our children to become more independent learners, be proactive and strategic and transfer their skills to different areas of learning.
	Positive Growth
To instil a positive mind-set which allows children to build aspirations, empathy towards others and opportunities for their future lives; it supports their resilience so that they take chances, learn from failures and deepen their skillset and understanding.





Basic principles
· Learning is a change to long term memory
· Our aims are to ensure that our pupils experience a wide breadth of study and have, by the end of each Key stage, long- term memory of an ambitious body of procedural and semantic knowledge.
Curriculum Intent Model 
· Curriculum drivers shape our curriculum breadth. They are derived from and exploration of the background of our students, our beliefs about high quality education and values. They are used to ensure we give our students appropriate and ambitious curriculum opportunities. 
· Cultural capital gives our children the vital background knowledge required to be informed and thoughtful members of our community who understand and believe in British Values.
· Curriculum breadth is shaped by our drivers, cultural capital, subject topics and our ambition for students to study the best of what has been thought and said by many generations of academic scholars.
· Our curriculum distinguishes between subject topics and threshold concepts. Subject topics are the specific aspect of subjects that are studied.
· Threshold concepts tie together the subject topics into meaningful schema. The same concepts are explored in a wide breadth of topics. Through this ‘forwards and backwards engineering’ of the curriculum, students return to the same concepts over and over and gradually build understanding on them.
· For each of the threshold concepts three Milestones, each of which include the procedural and semantic knowledge students need to understand the threshold concepts, provides a progression model.
· Knowledge categories in each subject give students a way of expressing their understanding of the threshold concepts. 
· Knowledge webs help students to relate each topic to previously studied topics and to form strong, meaningful schema.
· Cognitive science tells us that working memory is limited and that cognitive load is too high is students are rushed through content. This limits the acquisition of long term memory. Cognitive science also tells us that in order for students to become creative thinkers, or have a greater depth of understanding they must first master the basics, which takes time.
· Within in each milestone, students gradually progress in their procedural fluency and semantic strength through three cognitive domains: basic, advancing and deep. The goal for students is to display sustained mastery at the ‘advancing’ stage of understanding by the end of each milestone and for the most able to have a greater depth of understanding at the deep stage. The time scale for sustained mastery or greater depth is, therefore two years of study. 
· As part of our progression model we use a different pedagogical style in each of the cognitive domains of basic, advancing and deep. This is based on the research of Sweller, Kirscher and Rosenshine who argue for direct instruction in the early stages of learning and discovery based approaches later. We use direct instruction in the basic domain and problem based discovery in the deep domain. This is called the reversal effect. 
· As part of our progression model we use tasks in curriculum books which shows our curriculum expectations. Teacher assessment is then recorded twice yearly. 

Religious Education
Definition of Religious Education
“Religion and beliefs inform our values and are reflected in what we say and how we behave. RE is an important subject in itself, developing an individual’s knowledge and understanding of the religions and beliefs which form part of contemporary society. 
Religious education provokes challenging questions about the ultimate meaning and purpose of life, beliefs about God, the self and the nature of reality, issues of right and wrong, and what it means to be human. It can develop pupils’ knowledge and understanding of Christianity, of other principal religions, other religious traditions and worldviews that offer answers to questions such as these. RE also contributes to pupils’ personal development and well-being and to community cohesion by promoting mutual respect and tolerance in a diverse society. 
RE can also make important contributions to other parts of the school curriculum such as citizenship, personal, social, health and economic education (PSHE education), the humanities, education for sustainable development and others. It offers opportunities for personal reflection and spiritual development, deepening the understanding of the significance of religion in the lives of others – individually, communally and cross-culturally.” 
(Religious Education in English Schools: 2010)
Essential characteristics 
In summary, RE for children and young people: 
• Provokes challenging questions about the meaning and purpose of life, beliefs, the self, issues of right and wrong, and what it means to be human. It develops pupils’ knowledge and understanding of Christianity, other principal religions, and religious traditions that examine these questions, fostering personal reflection and spiritual development.
• Encourages pupils to explore their own beliefs (whether they are religious or nonreligious), in the light of what they learn, as they examine issues of religious belief and faith and how these impact on personal, institutional and social ethics, and to express their responses. This also builds resilience to anti-democratic or extremist narratives.
• Enables pupils to build their sense of identity and belonging, which helps them flourish within their communities and as citizens in a diverse society • teaches pupils to develop respect for others, including people with different faiths and beliefs, and helps to challenge prejudice • prompts pupils to consider their responsibilities to themselves and to others, and to explore how they might contribute to their communities and to wider society. It encourages empathy, generosity and compassion.
RE curriculum planning
At Thomas Willingale we follow ‘Essex Sacre’ the Essex Agreed Syllabus for Religious Education. We are using the Saffron Academy Trust scheme of learning to support our teaching of the Essex Agreed Syllabus. Reception, KS1 and KS2 follow structured curriculum maps to ensure all areas of the curriculum are covered.  
Curriculum maps and teaching resources can be found in the ‘Religious Education’ folder on the Thomas Willingale One drive. 
A copy of ‘Essex Sacre’ the Essex Agreed Syllabus for Religious Education and the teaching resources can also be found here: https://schools.essex.gov.uk/other/Essex_SACRE/Documents/Essex%20Agreed%20Syllabus%20September%202023.pdf
RE as multi-disciplinary
RE is about developing religious literacy, therefore this syllabus promotes an understanding of religion and worldviews which best fulfils this purpose. This is one rooted in a multi-disciplinary understanding of the subject. This provides a balanced diet ensuring that pupils are seeing religion and worldviews through different lenses, and places RE within a strong, and well-established academic tradition.
In this syllabus we assert that RE is rooted in three key disciplines or disciplinary fields. These are theology, philosophy and the human/social sciences. In this syllabus they are re-contextualised for the school context in the following ways:
Theology 
We have called this thinking through believing. It is about asking questions that believers would ask. It requires pupils to think like theologians, or to look at concepts through a theological lens. Pupils will explore questions and answers that arise from inside religions and worldviews. 
Philosophy
We have called this thinking through thinking. It is about asking questions that thinkers would ask. It requires pupils to think like philosophers, or to look at concepts through a philosophical lens. Pupils will explore questions and answers raised through considering the nature of knowledge, existence and morality. 
Human/Social Sciences
We have called this thinking through living. It is about asking questions that people who study lived reality or phenomena would ask. It requires pupils to think like human and social scientists, or to look at concepts through a human/social science lens. Pupils will explore questions and answers raised in relation to the impact of religions and worldviews on people and their lives

An enquiry-based approach for RE
This syllabus builds on an enquiry-based approach. This enquiry-based approach is set within a climate of effective learning in RE where: 
· Religious Education is delivered through quality first teaching, ensuring all pupils are appropriately supported and challenged to achieve success within an ambitious and inclusive curriculum
· teachers use high-quality questioning to deepen thinking, promote meaningful discussion and encourage pupils to reason, justify and evaluate different viewpoints
· an appropriate level of challenge is provided for all pupils
· all pupils know they can achieve and there is an expectation of success
· the learning is set in a real and authentic context, with a clear purpose, meaning and relevance
· a safe environment is created where all pupils are valued, so they can confidently agree to disagree and express themselves freely
· pupils have a sense of ownership over what is being learned and how they are learning it 
· there is a clear learning journey and identifiable outcomes 
· there is space and time for reflection
· assessment for learning is at the heart of teacher planning
This syllabus continues to promote the following enquiry process as best practice:
Engage Stage 1: The new enquiry is introduced by exploring the conceptual focus and core question.
Enquire Stage 2: The enquiry is co-constructed with the pupils whilst staying within the parameters of the learning outcomes.
Explore Stage 3: Pupils enquire into the core question through the suggested core knowledge.
Evaluate Stage 4: Pupils respond to, analyse and evaluate their understanding of the core question.
Express Stage 5: Pupils express the knowledge and understanding they have gained to answer the key question, with an opportunity for the teacher to assess if pupils have met the age-related expectations if appropriate.
Key stage 1 and Key Stage 2
The Jewish tradition is the second religion focus for KS1, and Islam and Hinduism are the focus at KS2 alongside Christianity in both Key Stages. Children will also explore other religions and world views alongside these including Buddhism, Sikhism and Humanism. Each year group will explore five enquiry based units of learning across the year. They will be either theology, philosophy or human/social science based. 
RE in EYFS will prepare children for the multi-disciplinary approach.
Pupils begin to explore religion and non-religious worldviews in terms of important people, times, places and objects, as well as visiting places of worship. Pupils listen to, and talk about, stories which may raise puzzling and interesting questions. They are introduced to specialist words and use their senses in exploring religious and non-religious beliefs, practices and forms of expression.

Assessment and Recording
Staff gather evidence of what individual pupils know, understand and can do in RE by observing them at work, listening to and discussing their learning, and evaluating the work they produce.
Attainment in RE is recorded on Insight once every term. Teachers use their professional judgement and assess against the year group expectations within the Saffron Academy Trust scheme of learning, which supports the Essex Agreed Syllabus for Religious Education, to identify the attainment description that best fits each pupil's overall performance.
To support assessment and measure the impact of the curriculum, pupils complete a knowledge quiz at the beginning and end of the academic year. These quizzes help teachers identify prior knowledge, measure progress over time and evaluate how well key knowledge has been retained in pupils' long-term memory. The outcomes of these quizzes, alongside teacher assessment, pupil discussions and evidence from pupils' work, contribute to an accurate picture of attainment and progress in Religious Education.

Roles and Responsibilities
The subject is led by the RE subject leader as a whole, working closely with the Understanding of the World working party and with class teachers. Throughout the year, time is set aside to review standards and monitor curriculum provision and ensure resources are up to date.
Monitoring
Monitoring takes place regularly through:
· pupil perception questionnaires
·  sampling children’s work
·  teacher planning 
·  book scrutinies
How Religious Education is adapted for pupils with SEND
Religious Education learning is adapted, not reduced, so that pupils with SEND can access the same ambitious curriculum and enquiry-based learning as their peers.
Teachers adapt learning by:
 • pre-teaching key vocabulary and concepts (e.g. belief, worship, ritual, sacred)
 • using visual supports, artefacts and worked examples to support understanding
 • breaking enquiry questions and tasks into manageable steps
 • providing structured scaffolds (for example, sentence stems, discussion prompts or writing frames)
 • modelling how to respond to philosophical and theological questions
 • allowing alternative methods of recording (e.g. verbal responses, drawings, role play)
These adaptations enable pupils with SEND to participate fully in discussions, reflection and outcomes, and to make progress from their individual starting points. All pupils, including those with SEND, are supported to engage with the same enquiry question and core curriculum content.
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